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This statement details our school’s use of pupil premium (and recovery premium for the 2022 to 2023 academic year) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	St Mary’s C of E, Banbury

	Number of pupils in school 
	216
226

	Proportion (%) of pupil premium eligible pupils
	27%

	Academic year/years that our current pupil premium strategy plan covers 
	2024-2025
2025-2026
2026-2027

	Date this statement was updated and published
	November 2024

	Date on which it will be reviewed
	November 2025
November 2026

	Statement authorised by
	Joint Governing Board of Wroxton and St Mary’s

	Pupil premium lead
	S Bailey

	Governor / Trustee lead
	J Maharry


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£87,320
£77,265

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£87,320
£77,265


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At St Mary’s, our vision of Learning, Transforming, Growing is focused on ensuring every child, including those who are disadvantaged, gains essential knowledge and skills. We aim to help students apply their learning to various situations, including understanding how to stay safe in today’s world. Our goal is for all children to make strong progress from their starting points, and we work closely with families to identify and address any barriers they may face. We believe children learn best when they feel safe, supported and when their basic needs are met both at home and in school.
We are committed to providing an equitable educational experience tailored to meet the individual needs of each child. When barriers are identified, we step in with targeted support. We understand that eligibility for free school meals is not the only indicator of disadvantage; children from families without financial hardship can also face social and emotional challenges. Our resources are allocated based on identified needs, whether it involves providing additional teaching for larger groups or focused interventions for individuals. We also prioritise supporting mental health and family well-being to ensure all students can access their education fully and have better opportunities for the future.
Our entire team, from teachers and support staff to school leaders and governors, is involved in this effort. Teachers are responsible for monitoring the progress of disadvantaged pupils and providing support as needed. School leaders plan strategies to address areas of need, and governors oversee the process, regularly reviewing and questioning the use of funding and the effectiveness of our actions. Our approach is grounded in evidence-based educational research, and we continuously evaluate our strategies to ensure they meet the needs of every child in our school


.
Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	About a third of pupils eligible for Pupil Premium (PP) have Special Educational Needs (SEND), and another third speak English as an Additional Language (EAL). Language and communication issues are the most common SEND needs, with a strong focus required on improving verbal communication, reading, and numeracy skills.

	2
	Many children enter Reception with skills below national expectations, with around 16% of the current Nursery cohort eligible for PP.


	[bookmark: _Toc443397160]3
	A significant number of PP families require extra support from community, health and social care services, with about 20% of families receiving assistance at any given time.


	4
	Persistent absence rates are high among PP pupils, with around 50% of pupils eligible for eligible for PP have attendance below 96%. 
Addressing this challenge requires continuing to foster a culture of high expectations for regular attendance, providing targeted support for families and utilising extended school offerings to promote engagement and build on individual successes.


	5
	A significant number of pupils, particularly those eligible for Pupil Premium (PP), face mental health challenges that impact their ability to engage fully in their education. These challenges often manifest as anxiety, low mood, or difficulties with emotional regulation, which can affect attendance, behaviour and academic progress.

	6
	Supporting new arrivals with no prior school experience who face challenges in mobility, developing social-emotional learning (SEL) skills, and acquiring English as an Additional Language (EAL). These pupils often require tailored interventions to help them adapt to the school environment, build foundational learning skills and develop confidence in social and classroom settings.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	All pupils, including those with disadvantages or vulnerabilities, will make at least expected progress, with many achieving accelerated progress, in English and Maths.
	High-quality teaching and tailored interventions enable pupils to make strong progress from their individual starting points.
Frequent and accurate assessments identify gaps in learning and inform targeted support.
Skilled support staff and additional resources are effectively deployed to address specific needs and remove barriers to learning.
Disadvantaged pupils achieve outcomes in line with or exceeding their peers nationally.

	All pupils will fully engage with the curriculum and participate in enrichment events, including cultural, sporting, and community activities, fostering inclusion and eliminating prejudice or discrimination.








	Adaptive teaching strategies and necessary accommodations are implemented to ensure all pupils can access and benefit from activities.
No pupil is excluded from enrichment opportunities due to financial, social, or personal barriers.
Additional support, such as sensory adaptations or physical assistance, is provided to enable full participation.
Pupils demonstrate increased confidence, a sense of belonging and engagement in wider school life.

	Families of Pupil Premium (PP) pupils will receive the necessary support from community, health, and social care services to ensure children can fully engage with their education and thrive in a stable and supportive environment.






	Strong partnerships with external agencies ensure timely and effective support for families in need.
Increased attendance and engagement in school for pupils from families receiving additional support.
Parents and carers report feeling more confident in accessing services and supporting their child's education.
Improved emotional well-being and academic progress for pupils from families accessing external assistance.

	Attendance rates among PP pupils will improve, with a reduction in the number of pupils falling below 96% attendance, fostering better engagement with learning and school life.
	Regular monitoring of attendance data to identify and support pupils at risk of persistent absence.
Implementation of targeted support for families, including home-school communication and signposting to relevant services.
Increased participation in extended school activities to build confidence, engagement, and a sense of belonging.
Improved overall attendance rates for PP pupils, narrowing the gap with their peers.

	Pupils eligible for Pupil Premium (PP) will receive targeted support to address mental health challenges, improving their emotional well-being, school engagement, and overall academic performance.
	Increased access to mental health and emotional support services for PP pupils, including in-school interventions and external referrals.
Improved emotional regulation, as evidenced by better behaviour and engagement in class.
Enhanced academic progress, with PP pupils demonstrating improved focus and participation in learning activities.
Regular feedback from pupils, families, and staff indicating improved mental well-being and confidence in managing emotions.

	Newly arrived pupils will successfully adapt to the school environment, developing their social-emotional skills, acquiring English language proficiency, and building confidence to engage with learning and peers.
	Tailored interventions are in place to support EAL and SEL development, helping pupils adjust to the school environment.
Increased confidence in social interactions and classroom participation, as observed by teachers and staff.
Progress in English language acquisition, evidenced by improvements in speaking, listening, and comprehension skills.
Regular assessments to track progress in both social-emotional and academic skills, with targeted support provided where necessary.
Positive feedback from pupils and families about their experience and progress in the school setting.



Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £ 38,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Phonics and early reading training
	Phonics and early reading training will enhance teachers' skills and strategies, leading to improved early literacy outcomes for pupils.
Research from the Education Endowment Foundation (EEF) shows that systematic phonics instruction is highly effective, especially for younger readers and those from disadvantaged backgrounds.
Staff involved in phonics instruction receive targeted, research-backed training and implement consistent, evidence-based strategies. This approach has been shown to accelerate reading development, helping pupils develop crucial literacy skills.
Pupils demonstrate increased progress in phonics screening and early reading assessments, narrowing the literacy gap for disadvantaged pupils. The EEF’s toolkit on phonics emphasizes that well-structured phonics teaching can have a substantial impact on early literacy.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics


	1,2,3,5,6

	Nurture class
	https://educationendowmentfoundation.org.u k/education-evidence/teaching-learning- toolkit 
Evidence shows that children social and emotional development impacts on their academic outcomes 

	

	Zones CPD
	
	

	ELSA support 
	
	



Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £ 25,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Quest for Reading and Mathematics
	https://educationcatchup.campaign.gov.uk/
Booster classes for Year 2 and Year 6, especially when combined with a reduced pupil-to-adult ratio, can be highly effective in helping students catch up, particularly in areas like reading and mathematics. Smaller class sizes mean that teachers can offer more personalised support and pay closer attention to individual student needs. This not only keeps students more engaged but also gives them a better chance to improve their skills and understanding.
Research has consistently shown that when students are in smaller groups, they're more likely to benefit from tailored instruction, immediate feedback, and a stronger sense of confidence. Studies suggest that this approach can lead to improved academic outcomes, particularly for those who may be at risk of falling behind

	1,2,3,4,5,6,

	Teacher deployment, reduced pupil: adult ratio
	
	

	Y2 and Y6 booster classes
	
	



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £24000 (+ £38000 Year 2025-2026)
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Forest school
	The Character Education Framework, as outlined by the Department for Education (DfE), supports the development of personal qualities such as resilience, confidence, and social skills, all of which are integral to improving academic performance and well-being. Research indicates that embedding character education within the curriculum helps students develop a strong sense of self and others, which can lead to better academic outcomes and more positive behaviour.
The framework encourages the teaching of essential life skills, such as self-regulation, perseverance, and collaboration, which are crucial for pupils' success both in and out of the classroom. According to the DfE, schools that incorporate character education foster a positive school culture, enhance pupil engagement, and improve social-emotional development, particularly in students from disadvantaged backgrounds.

Character education framework - GOV.UK


	3,4,5

	OPAL
	
	

	Commando Joes
	
	

	Support for Cultural Capital in the curriculum
	Cultural capital refers to the knowledge, skills, and experiences that help children succeed in society. Supporting cultural capital in the curriculum enriches pupils' learning by broadening their experiences and providing opportunities for them to engage with a wide range of cultural, social, and educational activities. According to the True Education Partnerships, Ofsted views cultural capital as an essential part of the curriculum, helping pupils to gain a deeper understanding of the world around them and enabling them to succeed in life beyond school. By incorporating cultural capital into teaching, schools ensure that pupils are equipped with the tools to engage with their communities and the wider world, particularly for disadvantaged students who may have limited access to these opportunities outside of school.
Integrating cultural capital helps to develop critical thinking, creativity, and social awareness, which are vital for personal growth, academic achievement, and future success. It also enables pupils to develop a sense of belonging and identity, which supports social-emotional development and encourages inclusive practices within the school.
https://www.trueeducationpartnerships.com/schools/what-is-ofsteds-cultural-capital/ 
	1,2,3,4,5,6

	MHST parents work
	
Promoting children and young people's mental health and ...
By offering targeted mental health support to parents of PP children, this activity will not only enhance the child’s emotional well-being but also contribute to a stronger partnership between home and school, ensuring that children receive the support they need to thrive both academically and emotionally.

	3,5

	2025-26 
Employ a practitioner with a social care background to work directly with families, 
	Research shows that embedding social care expertise within schools improves engagement with vulnerable families, increases early identification of risks, and promotes timely interventions (DfE, 2018; NSPCC, 2020). Case studies indicate that having a dedicated social care practitioner enhances trust between families and schools, improving outcomes for children.
	1, 2, 3 – Families may not always feel heard or supported; early concerns about safeguarding or well-being may be missed; communication with external agencies can be inconsistent.



PROGRESS TOWARDS OUTCOMES
Impact 2024-2025 reviewed November 2025
Over the past year, the school has continued to take steps to address the key challenges affecting pupils eligible for Pupil Premium (PP). Through ongoing work to strengthen classroom practice, refine assessment processes and target additional support where possible, staff have reported emerging signs of improvement in several areas. Most PP pupils have made progress that is broadly in line with expectations in English and Maths, with some pupils showing signs of accelerated progress from their individual starting points. Continued professional development for staff has contributed to more consistent approaches, particularly for pupils with SEND, EAL and communication needs, although the level of impact varies depending on individual circumstances.
Engagement in the wider curriculum has significantly improved. A greater number of disadvantaged pupils now participate in enrichment, sporting, cultural, and community activities, supported by adaptive teaching, financial assistance, and sensory or physical adjustments where needed. This has contributed to strengthened confidence, inclusion, and pupils’ sense of belonging.
Support for families has also strengthened. Improved collaboration with community, health, and social care services has enabled earlier identification of needs and more consistent help for families experiencing challenges. 
Attendance among PP pupils has begun to improve. While there is still work to do, the number of pupils falling below 96% has slightly decreased due to targeted intervention, home–school communication, and improved relational trust with families. Participation in extended school provision has increased, helping build positive routines and stronger engagement with school life.
Mental health support for PP pupils has continued. Increased access to pastoral care and external mental health agencies has led to improvements in emotional regulation, behaviour and capacity to engage with learning. 
Newly arrived pupils, frequently asylum seekers and refugees,  have made clear progress in settling into school life.  Our current EAL support, continues to develop which is helping pupils build confidence in the classroom and improve their early language skills. Regular check-ins and informal assessments show improvements in speaking, listening and basic comprehension. Pupils and families report feeling welcomed, supported and increasingly connected to the school community, though we recognise that our EAL provision is an area we are continuing to strengthen and tailor more precisely to individual needs.
Overall, the school has embedded strong foundations in meeting the needs of disadvantaged pupils. While some challenges, particularly attendance and complex family needs, remain priorities for further improvement, the past year reflects meaningful progress, growing consistency and a positive trajectory for the year ahead.
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